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Introduction 

With the continuous advancement of  Artificial Intelligence (AI) technology, particularly 
in the field of  Large Language Models (LLM), producing written work has become 
unimaginably easier than ever before. Today, anyone from any corner of  the world can 
generate an enormous amount of  written text, due to the widespread availability of  AI 
tools, without even having enough language proficiency. As long as one can skillfully 
command these AI systems, they can easily turn their complex ideas into creative written 
texts quickly and accurately.  

This shift raises concerns regarding the future of  teaching and learning writing skills in 
an era where AI can seemingly replace the need for human effort in writing and critical 
thinking. Moreover, this even makes it very hard not to wonder about the justification or 
need to learn to write in a foreign language anymore, especially when writing is often 
regarded as the most challenging language skill to master (Umar & Rathakrishnan, 2012). 
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(EFL) teachers in using Artificial Intelligence (AI) as a tool to alleviate 
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Amid these shifting perceptions surrounding the relevance of  teaching and learning 
writing skills in the age of  AI, it remains worthwhile to continue to address the persistent 
challenges faced by English as a Foreign Language (EFL) learners. Here, writing anxiety, 
among others, stands out as a well-documented phenomenon that continues to make the 
writing process challenging, particularly in academic contexts, often hindering EFL 
learners’ overall progress. Many studies have highlighted how EFL learners go through 
writing anxiety while trying to produce a written text, especially in an academic context 
(Li, 2022; Lin & Ho, 2009; Pimsarn, 2013; Prasetyaningrum et al., 2021; Qadir et al., 
2021; Rasool et al., 2023; Richards, 2002; Saghafi et al., 2017; Takahashi, 2020). These 
learners often encounter difficulties in generating ideas, organizing their thoughts 
coherently, and expressing themselves clearly, all of  which lead to feelings of  anxiety. As a 
result, writing anxiety becomes a barrier to effective skill development and academic 
performance, and various studies have already explored the causes and effects of  this 
anxiety while also proposing methods to alleviate it (Abdel Latif, 2015; Baskan, 2021; 
Cheng, 2002; Daud et al., 2005; Küçük, 2023; Liu, 2015; Rasool et al., 2023; Wern & 
Rahmat, 2021).  

However, while strategies for reducing writing anxiety have been explored in the past, the 
increasing integration of  AI in educational settings introduces a new dimension, making 
it important to consider revisiting this issue from a new perspective. Even though AI 
tools are now widely recognized for offering writing ideas, generating content, providing 
instant feedback, and assisting with proofreading, it remains unclear whether such 
support fosters self-efficacy in students by lowering writing anxiety.  

To explore this issue, the study seeks to understand the real-life experiences of  teachers 
who have incorporated AI into their writing instruction. By gathering insights into 
teachers’ perspectives on AI’s role in the classroom, this research evaluates whether and 
how integration of  AI in writing instruction can help alleviate EFL learners’ writing 
anxiety and boost their self-efficacy. Ultimately, this study aims to inform educators on 
how to integrate AI into writing instruction in ways that benefit students while ensuring 
they continue to develop the critical thinking and writing abilities needed for academic 
success. The findings of  the research contribute to the broader understanding of  AI's 
role in EFL education, offering guidance on how to integrate AI to effectively use it as a 
supporting tool for reducing writing anxiety and enhancing self-efficacy among learners. 
Ultimately, the study advocates understanding AI’s role in EFL writing education to help 
educators develop balanced approaches that integrate AI’s benefits while ensuring that 
students build essential writing skills independently. 

Literature Review 

Artificial Intelligence (AI) in Education 

The popularity of  AI in the scholarship of  teaching and learning is increasing rapidly due 
to its immense potential in the field of  education. AI’s capability of  addressing students’ 
individual learning needs, preferences, and abilities, guiding them toward the most 
efficient learning pathways (Bhutoria, 2022), is making AI very lucrative in educational 
settings. At the same time, by means of  AI, education is becoming “more accessible and 
inclusive, enabling learners of  all backgrounds to access high-quality education” (Harry & 
Sayudin, 2023, p.261). Literature shows that researchers are already wondering whether 
AI could pose a potential threat to teachers or replace them and indicates that teachers’ 
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roles must evolve in response to the growing integration of  AI in educational settings 
(Fenwick, 2018; Fitria, 2023; Louis & ElAzab, 2023; Nikitina & Ishchenko, 2024). 
Supporting the latter, Loeckx (2016) admitted that AI could serve as an excellent tool that 
alleviates the challenges faced by both teachers and students, while providing students 
with valuable learning experiences. It would not be an exaggeration to state that it has 
become obvious now that once more subjects and topics are introduced by AI, it is likely 
to reshape the traditional role of  teachers, necessitating a reimagining of  the current 
education system (Zhai et al., 2021). However, researchers (Eden et al., 2024; Giannakos 
et al., 2024; Kayyali, 2024; Selwyn, 2024; Selwyn, 2022) have also pointed out that AI in 
education is not inherently beneficial and its integration into educational settings should 
be viewed as a contested issue, not as an inevitable transformation, and its future in 
education should be approached with scrutiny and consideration by educators and 
policymakers to assure responsible and fair application of  AI in education. Thus, 
researchers and educators are actively discussing AI's role in teaching and learning, 
including its applications and impact, acknowledging that while students use AI to 
enhance learning, challenges may arise when they struggle to apply appropriate AI 
techniques, potentially leading to negative attitudes toward learning (Zhai et al., 2021). 

AI Tools for Writing Support 

Scholars generally categorize AI writing tools into several categories (Alharbi, 2023; Roe 
et al., 2023). First, there are Digital Writing Assistants (DWA) and Automated Writing 
Evaluation (AWE) systems, such as Grammarly. DWAs and AWE systems can provide 
synchronous feedback on "lower-level" mechanics like grammar, spelling, and lexical 
choice (Alharbi, 2023; Roe et al., 2023). While these tools enhance efficiency and learner 
autonomy, they often lack the capacity to address higher-level structural coherence or 
complex pragmatic meanings (Alharbi, 2023; Khalifa & Albadawy, 2024). Then, there are 
Machine Translators (MT) like Google Translate. MTs offer rapid cross-linguistic support 
but introduce significant risks regarding "translation plagiarism," where writers may 
present machine-generated output as original work, and advanced techniques like "back-
translation" are often noted for their ability to bypass traditional text-matching software 
(Roe et al., 2023). Furthermore, there are Automated Paraphrasing Tools (APTs) that are 
designed to take a source text and produce a new version through synonym substitution 
and word replacement. These tools were originally developed to help users evade anti-
plagiarism software (such as Turnitin) that relies on text-matching technology, yet their 
unedited use can lead to "word-salad" (incomprehensible output), undermining the clarity 
of  academic discourse (Roe et al., 2023). Finally, there are Large Language Models 
(LLM), such as ChatGPT, and the rise of  LLMs marks a paradigm shift toward automatic 
text generation (Alharbi, 2023; Khalifa & Albadawy, 2024). These tools facilitate "human-
like" text production, but their use raises profound concerns about academic integrity 
and the potential for generating fraudulent scientific content (Khalifa & Albadawy, 2024; 
Roe et al., 2023).  

As a result, despite the widespread availability of  AI tools, their use in a language 
classroom remains controversial (Alharbi, 2023) due to concerns regarding academic 
integrity and accuracy. However, research also shows that the incorporation of  AI in 
education has the potential to redefine the conventional way of  teaching and learning 
academic writing (Alharbi, 2023; Dong, 2023), and further suggests that this 
incorporation of  AI tools in the teaching of  EFL writing presents significant 
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opportunities for both teachers and learners by opening new avenues for innovative ways 
of  evaluation, customization of  instructions, generation of  content and feedback (Nazari 
et al., 2021). 

As a result, EFL teachers are now faced with the task of  integrating these innovative 
tools into their pedagogical practices, while facing the challenges and making use of  the 
benefits that AI offers (Wei, 2023). Similarly, it also becomes crucial for the researchers 
that they should focus on AI’s long-term impact on writing skills, user involvement, and 
the development of  inclusive strategies that can be systematically employed to support 
learners in these critical areas. 

Use of  AI Writing Tools in Bangladeshi Higher Education 

Recent studies show that the tertiary level students and teachers of  Bangladesh are quite 
familiar with AI writing tools. Studies by Rahim (2023) and Khan et al. (2024) report that 
university students usually use tools like ChatGPT, Gammarly, Google Translate, Google 
Docs and QuillBot to help them with their vocabulary learning, correcting grammar, 
originality checking, task formatting, and idea generation. The studies also report that 
students view those tools as helpful, supportive, time saving and confidence boosting in 
academic context. However, they have also expressed concerns about overdependence on 
AI tools, plagiarism, the accuracy of  AI responses, and the fear of  losing their own 
writing voice. 

On the other hand, research by Uddin et al. (2024) highlights mixed attitudes among 
Bangladeshi university teachers toward AI-enhanced writing tools. While some teachers 
welcome these technological developments, others remain skeptical about their 
effectiveness. The study reveals that most EFL teachers prefer traditional pen-and-paper 
assessments, believing these methods more accurately reflect students’ actual abilities. 
Many teachers also argue that within the Bangladeshi cultural context, students tend to 
focus more on grades and certification than on genuine learning, which may encourage 
misuse of  AI tools. Research further notes that negative teacher attitudes are largely 
influenced by fear of  the unknown, insufficient training and limited hands-on experience 
with AI systems (Islam, B., 2024; Islam, M., 2024; Uddin et al., 2024). Despite these 
concerns, educators consider these AI-enhanced tools to be useful and acknowledge that 
adopting such technologies is necessary to remain relevant in the current digital era. 

In short, the existing literature suggests that AI writing tools are becoming an integral 
part of  higher education in Bangladesh, particularly in supporting students’ academic 
writing practices. While students generally perceive these tools as beneficial for improving 
efficiency, confidence, and language accuracy, both students and teachers raise important 
concerns regarding overreliance, academic integrity, and the potential impact on authentic 
learning. Teachers’ mixed attitudes further reflect contextual challenges, including limited 
training, cultural expectations, and uncertainty about effective implementation. Overall, 
the studies indicate that the successful integration of  AI writing tools in Bangladeshi 
higher education depends on balanced and informed use, adequate teacher training, and 
clear pedagogical guidelines to make sure that AI serves as a supportive tool rather than a 
substitute for genuine learning and skill development. 
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Writing Anxiety 

Anxiety is a common emotion experienced by people, particularly during stressful periods 
or in unfamiliar situations. According to the American Psychological Association (n.d., 
para. 1), “Anxiety is an emotion characterized by feelings of  tension, worried thoughts, 
and physical changes like increased blood pressure” and it is possible for students to 
experience this in an educational setting as well (Rohmah & Muslim, 2021). According to 
Miri and Joia (2018) anxiety is an unavoidable emotion that can impact learners 
throughout their learning journey. It may even lead students to give up on attempting to 
write because of  the overwhelming feelings or difficulties they face while writing (Cheng, 
2002; Rohmah & Muslim, 2021). As a result, students with high levels of  anxiety tend to 
struggle in their language learning process (Al-Sawalha & Chow, 2012).  

According to Abdel (2012), six factors contribute to L2 learners’ English writing anxiety; 
they are: their level of  linguistic knowledge, perceived language ability, writing 
performance, perceived writing competence, instructional practices, and fear of  criticism. 
Research consistently highlights that writing anxiety significantly impacts both the quality 
and perception of  student writing (Khelalfa, 2018, Papi & Khajavy, 2023) and requires 
careful attention due to its influence on the learning process (Jennifer & Ponniah, 2017). 
Thus, looking for new ways to alleviate learners’ writing anxiety and help them feel 
confident in their writing process remains essential for enhancing their writing skills. 

Self-efficacy 

Self-efficacy, a theory introduced by a prominent Canadian American psychologist, 
Professor Albert Bandura (1977), refers to one’s belief  in their ability to plan and execute 
actions needed to accomplish specific outcomes. According to this theory, self-efficacy 
beliefs influence the amount of  effort individuals may invest and the duration of  their 
persistence while facing obstacles or challenging situations. Unlike general self-
confidence, self-efficacy is domain-specific, meaning it focuses on a person's belief  in 
their capacity to complete a specific task, such as writing a paragraph in a foreign 
language or mastering a complex math problem (Busse et al., 2023; Woodrow, 2011). 

According to Bandura (1977), expectations regarding one’s self-efficacy come from four 
sources of  information:  

1) Performance Accomplishments: Performance accomplishment, also known as 
mastery experiences, is based on personal success which suggests that repeated 
success or accomplishment strengthens self-efficacy, while repeated failure can 
weaken it. 

2) Vicarious Experience: People also develop self-efficacy by observing others 
perform a task. Seeing someone like themselves performing a difficult task and 
succeeding can raise beliefs about one’s own capability. 

3) Verbal Persuasion: Encouragement from others can lead individuals to believe in 
their self-efficacy of  completing a task, even though this is generally considered 
less powerful. 

4) Physiological and Emotional States: Physical and emotional reactions, such as 
stress, affect how people judge their abilities. Lower levels of  negative physical and 
emotional reactions can enhance self-efficacy. 
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These four sources of  self-efficacy outlined by Bandura (1977) can be used as a 
theoretical lens for identifying AI-supported teaching practices that promote learners’ 
awareness of  their writing self-efficacy. 

Self-efficacy and Writing Anxiety 

In academic writing, self-efficacy is a powerful predictor of  performance, often 
determining outcomes to a greater extent than actual ability (Woodrow, 2011; Zhou et al., 
2022). Research consistently demonstrates that students with high writing self-efficacy 
put more effort, persist longer, and utilize more self-regulated strategies, which in turn 
leads to higher engagement and better text quality. 

However, writing anxiety has a negative relationship with self-efficacy and performance 
(Woodrow, 2011; Zhou et al., 2022). A significant finding across studies is that self-
efficacy often acts as a mediator between anxiety and writing performance (Woodrow, 
2011; Busse et al., 2023). This means that anxiety primarily interferes with performance 
by diminishing a student’s confidence in their ability to write successfully. 

Therefore, based on the reviewed literature, it is important to highlight that despite the 
numerous studies conducted over the last fifty years, focusing on the causes and effects 
of  writing anxiety and how to deal with it (Abdel Latif, 2015; Baskan, 2021; Cheng, 2002; 
Daly & Wilson, 1983; Daud et al., 2005; Küçük, 2023; Liu, 2015; Rasool et al., 2023; 
Thompson, 1979; Thompson, 1980; Wern & Rahmat, 2021), very few studies in the 
literature (Hawanti & Zubaydulloevna, 2023; Yu, 2024; Liu, 2024; Wang, 2024; Biju, 2024) 
were found that examine the impacts of  AI with a focus on alleviating writing anxiety 
and promoting writing self-efficacy among learners, and those that do are primarily based 
on foreign contexts. Hence, it is evident that there is a lack of  such research within the 
context of  Bangladesh as no such studies could be identified. To address this contextual 
gap the current study explores teachers' perspectives on AI's role in alleviating academic 
writing anxiety and how they see AI helping or hindering student self-efficacy in the 
context of  Bangladesh. 

Research Questions 

To address the research gap in existing literature, the following research questions were 
formulated: 

1. How do EFL teachers in Bangladesh perceive AI's impact on tertiary students' 
academic writing anxiety? 

2. What approaches do Bangladeshi EFL teachers employ or suggest for integrating 
AI to improve student self-efficacy in writing skills? 

 

Methodology 

Design 

The research opted for a qualitative phenomenological approach which is well suited to 
capturing and accurately describing lived experiences (Groenewald, 2004). Gubrium and 
Holstein (2000) have also explained how phenomenology explores the ways in which 
individuals navigate and make sense of  their everyday lives. Similarly, this study seeks to 
understand whether and how AI is used to alleviate writing anxiety among EFL learners 
by exploring teachers’ real-life experiences. Rather than aiming to solve any particular 
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problem, the goal of  this phenomenological study is to gain a deeper understanding of  
whether and how writing instructors utilize AI to boost their students' self-efficacy in 
academic writing by reducing writing anxiety. This approach enables a detailed 
exploration of  teachers' perspectives, offering important insights into how AI can be 
used as a tool to alleviate anxiety and enhance writing skills, thereby promoting greater 
self-efficacy among students. 

Participants 

A total of  eight tertiary-level EFL writing instructors, with teaching experience ranging 
from 2 to 15 years, were selected as the sample for this study. These participants were 
drawn from three private universities located in Dhaka and Natore, Bangladesh, with 
Dhaka representing urban teaching experience and Natore representing a semi-urban 
context. Even though as per the initial recruitment plan, a few public university writing 
instructors were approached, they either did not provide consent and express interest in 
participating or reported that they are not sufficiently familiar with AI tools to contribute 
to the interview. Given that the sample remained limited to five male and three female 
university-level EFL teachers all from private universities. These participants were initially 
approached, along with a few others, based on convenience sampling and later chosen 
through purposive sampling based on the researcher’s judgment and the specific purpose 
of  the research. This sampling method was employed to ensure the participants had 
adequate experience in teaching English writing skills and sufficient exposure to AI 
technology. As a result, instructors from private universities only participated in this study 
as they met the criteria and also consented to contribute to the study.  

Additionally, the sample size was in line with established qualitative research guidelines, 
with data saturation achieved, indicating that no new insights emerged (Guest et al., 
2006). Data saturation was reached after the sixth interview, as recurring patterns and 
themes had already emerged. The remaining interviews confirmed these patterns, with no 
new significant insights emerging, which aligns with phenomenological research 
standards that emphasize the depth and richness of  participants’ experiences over large 
sample sizes (Creswell, 2013). 

Thus, this sample size ultimately allowed for a comprehensive exploration of  the 
teachers’ perspectives to generate meaningful insights relevant to the research question. 

Ethical Considerations 

Prior to participation, all potential participants received an email outlining the purpose of  
the study, the voluntary nature of  their involvement, and the confidentiality of  their 
responses. The email also specified the nature of  the interview. By responding to the 
invitation email and agreeing to participate, they provided their informed consent. 
Additionally, before each interview, oral consent was also sought to reconfirm their 
willingness to participate. All data collected was kept strictly confidential, ensuring that 
participants' identities remained anonymous in any reports or publications resulting from 
the study. 

Instrument 

The study employed semi-structured interviews for data collection because it allows the 
researcher to explore participants’ reflections of  their conscious experience while 
maintaining both flexibility and depth (Lichtman, 2023). According to Hatch (2023), 
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these interviews serve as interactive conversations that reveal a variety of  experiences and 
viewpoints, helping to improve qualitative data. 

In this study, the questions for the semi-structured interview were validated through 
expert review and peer debriefing, and to maintain consistency throughout the 
interviews, an interview protocol was used to guide the conversation and to ensure that 
all key topics were covered across participants. The interviews lasted around 20 to 30 
minutes with each participant whereas 5 interviews were conducted in person, and the 
rest 3 were conducted virtually via Google Meet. All those interviews were audio-
recorded with consent and then transcribed and analyzed to gain deeper insights.  

Data Analysis Procedure 

The data for the study were analyzed following Cresswell and Creswell’s (2018) five-step 
approach to qualitative data analysis which provides a structured approach for analyzing 
interviews to identify meaningful themes and insights. Following this, the interviews were 
initially transcribed verbatim, with accuracy ensured by cross-referencing the original 
audio recordings. After formatting each transcript for clarity, the researcher then read 
through the data multiple times to gain an overall understanding and immerse themselves 
in the participants’ perspectives. Next, the coding process began by identifying recurring 
words, phrases, and concepts relevant to the research questions. These initial codes were 
afterwards refined and categorized into broader themes that reflected the key aspects of  
the participants’ experiences. The themes were then represented in a qualitative narrative, 
using direct quotations to illustrate key insights. To ensure procedural rigor, the 
researcher maintained reflective journaling throughout the analysis and conducted an 
independent review of  selected transcripts by a colleague. Finally, the researcher 
interpreted the data by deriving meaning from the findings and connecting them to the 
broader context of  the study and relevant existing literature. 

 

 

Figure 1: A diagram of  the five-step data analysis process 

Findings 

This section highlights patterns and recurring themes found in this phenomenological 
analysis in response to the research questions. To protect the participants’ confidentiality 
and anonymity throughout this section, all the participants will be referred to by code 
numbers, such as P1, P2, P3, P4, P5, P6, P7, and P8. 

Organizing and preparing the data 

Reading through the data 

Coding all the data 

Using the coding process to generate themes 

Using the coding process to generate themes 
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Teachers’ Perceptions of  AI’s Impact on Academic Writing Anxiety 

Anxiety Relief  through Private Feedback 

Participants generally viewed AI as a supporting tool for reducing students’ writing 
anxiety. Most of  the participants, except for P3 and P4, expressed the view that AI tools 
play a significant role in reducing students’ writing anxiety. According to these 
participants, students have now become more enthusiastic and receptive to completing 
written tasks, whether in class or as take-home assignments. They believe this shift in 
attitude is largely due to students’ access to private, immediate, and reliable feedback 
through AI tools. This feedback, delivered without human criticism or judgement, 
appears to offer students a sense of  reassurance that their writing can be refined and 
improved before submission, thus reducing the fear of  making errors or receiving 
negative evaluations. Overall, most participants viewed AI as a valuable tool for providing 
private, immediate, and non-judgmental feedback that alleviates students’ writing anxiety. 

Relief  from Writing Pressure 

All participants acknowledged that students today are very much familiar with a variety 
of  AI tools and recognize them as readily available sources of  writing support which can 
assist them instantaneously in multiple stages of  the writing process, such as 
brainstorming ideas, organizing outlines, proofreading and refining poorly written drafts 
and so on. This constant access to AI offers a sense of  assurance that they are not alone 
in the writing process. P2 highlights this view by stating, 

“…they know that there will be help. So, whatever they write, they know that 
someone or something other than the teacher, other than his peers, something 
more reliable, something private and secret will check their draft and help improve 
his writing.” 

In short, participants emphasized that AI tools provide students with immediate, private, 
and reliable support throughout the writing process, fostering confidence and reducing 
the sense of  pressure often associated with writing tasks. 

Assurance of  Improvement 

Most participants highlighted that students’ awareness of  AI tools enhances their belief  
in self-efficacy by providing immediate, reliable support, helping them feel more 
confident and less anxious when tackling writing tasks. Here, seven out of  eight 
participants emphasized the fact that most of  the students today recognize the potential 
of  AI tools to help them produce more polished drafts, generating a sense of  
improvement in them that they can now revise their drafts on their own. This immediate 
and reliable assistance offered by AI helps them believe in the quality of  their output, 
fostering an assurance of  improvement and control over their work. Overall, participants 
appear to agree that students’ awareness and use of  AI tools strengthen their self-efficacy, 
allowing them to approach writing tasks with increased confidence and reduced anxiety. 

Support beyond the Classroom 

All participants noted that students now seem to be less anxious when taking written 
assignments home. They observed that students feel more confident knowing that they 
can use AI tools outside classroom hours for revisions, as it allows them to go through 
their work privately and at their own pace. This beyond classroom support enables 
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students to improve their writing privately without the fear of  criticism or judgment, 
fostering a greater sense of  security and ownership over their writing. As a result, they 
begin to believe more strongly in their capabilities and are more willing to engage in 
writing assignments. P2 highlighted this point by stating, “They are more confident when 
given assignments because they know that they will come up with the first version after 
getting help from AI.” This independent, pressure-free support, therefore, fosters a 
stronger sense of  ownership and self-belief, motivating students to engage more actively 
in writing tasks. 

A False Sense of  Self-efficacy 

A major concern raised by all teacher participants was the false hope of  AI and its ethical 
use. P3 stated that AI is "barely helping students" manage anxiety, attributing this to 
students' limited understanding of  how to use AI effectively for writing support. P4 
echoed this concern, noting that instead of  viewing AI as a collaborative writing aid, 
many students consider it simply as a tool that generates content for them. P4 elaborated 
on this misconception, stating, “…they have this kind of  idea that AI writes for you, but 
they do not know that AI can write with you.”  P4 further raised concerns that while AI 
tools like ChatGPT may appear to promote self-efficacy, they may also create what they 
described as “a false sense of  hope”, admitting, “I don't think this confidence is going to 
take them far because they are not really learning anything.” According to P4, students 
might become overly dependent on AI, viewing it not as a collaborative aid but as a 
substitute for their own efforts. This dependency can lead to what P4 termed “confident 
cheating,” where students appear to be assured in their abilities without genuinely 
engaging in the learning process.  

Concerns about AI Hindering Self-efficacy 

Another recurring concern raised by participants P2, P3, P4, P5, P6 and P7 was that 
students nowadays are increasingly relying on AI-generated language without fully 
understanding its meaning, which can possibly hinder their development as critical and 
competent writers. As students often adopt AI-suggested content passively, rather than 
actively constructing their own ideas, this overdependence can result in a lack of  
engagement with the writing process. P1 emphasized this issue, stating, “The only idea 
they have is AI is excellent for cheating. They can copy and paste, but they do not know 
how to interact with the AI, how to write with an AI.” Further, participants P1, P2, P4, 
and P8 pointed out that while high-achieving students tend to benefit from AI by using it 
as a tool to enhance their skills, low-achieving students are more likely to misuse it. These 
students may rely entirely on AI to complete their writing tasks, gaining little in terms of  
actual learning or skill development. This could leave them with a superficial 
understanding of  language, where they use phrases or vocabulary without grasping their 
context or meaning. Moreover, participants expressed concern that this might result in 
increased frustration or anxiety when students are unable to understand or comprehend 
the AI-generated outlines or drafts. In some cases, students may become demotivated 
when they realize they cannot even keep up with this technological aid, let alone their 
instructor or peers. This sub-theme, therefore, reflects a broader concern that while AI 
may offer short-term solutions but at the cost of  compromised long-term writing 
proficiency and critical thinking growth. Here, P7 correctly points out, “Simply relying on 
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AI without personal input may result in a degree, but it won’t prepare students for real-
world challenges.” 

A Misleading Sense of  Assurance or Personalization in Feedback 

All participants further pointed out that, although AI can offer useful feedback, it often 
lacks the depth and personalization that a human teacher can offer. Their concern is that 
AI-generated feedback or suggestions are often too generic or overly complex, which can 
confuse students, particularly those with lower language proficiency or limited familiarity 
with the conventions of  academic writing. According to participants, students with lower 
English proficiency often struggle to interpret the feedback from AI or to apply it 
effectively to improve their work. Contrastingly, participants emphasized that teachers are 
able to assess individual students’ learning needs and deliver feedback that is more 
tailored, constructive, and contextually appropriate for them. This personalized guidance 
helps students better understand writing principles, encouraging deeper learning and 
sustained improvement. They also noted that teacher feedback often includes emotional 
and motivational support, which contributes to students’ overall confidence and 
willingness to engage in writing tasks. Apart from teachers’ feedback, P5 and P6 also 
reflected upon the importance and effectiveness of  peer feedback over AI feedback as 
well.  

Approaches to Integrating AI for Enhancing Students’ Writing Self-Efficacy 

Integrating AI Literacy into Writing Instructions 

All the teacher participants emphasized the importance of  raising AI literacy among 
students to address the unethical usage of  AI. They pointed out that students must 
understand how to use AI tools effectively and responsibly within academic settings. To 
achieve this, educators recommended incorporating AI literacy into the curriculum, 
focusing on educating students about the fundamentals of  AI, how it operates, and the 
ethical implications of  its use. P4 emphasizes, 

“I think it’s important to let them know which AI tools are good for specific 
purposes. For example, this is good for brainstorming– This one is for mind 
mapping– This one is for giving feedback. But I don’t think students are aware of  
it. So, you have to develop AI literacy to make them aware.” 

According to the participants, this education would help students handle AI tools more 
effectively and avoid misuse. Furthermore, teachers suggested a gradual and responsible 
integration of  AI into classroom practices. They advocated for clear guidelines and 
boundaries set by instructors, ensuring that AI is used as a constructive support tool 
rather than a shortcut for academic work. By establishing these practices, teachers believe 
that AI can be used to enhance learning while maintaining academic integrity. In this way, 
students can benefit from AI technologies without compromising the development of  
critical thinking and creativity. This approach will help foster a more informed and ethical 
approach to using AI in education. 

Promoting AI as a Support Tool 

All participants acknowledged that AI serves as a valuable support tool; however, many 
students tend to treat it as a substitute for their own efforts. Participants P2, P3, P4, P5, 
P7, and P8 emphasized the importance of  promoting AI as an aid among students rather 
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than a replacement or obstacle in the learning process. They emphasized that AI should 
be promoted to assist students in tasks like brainstorming, idea generation, and refining 
drafts, and should be prohibited from completing assignments on their behalf. As P7 
explained, 

“Well, basically, I'm very much flexible with my students using technology, I advise 
them that, okay, you can use this one. But it is important to make them aware that 
if  you only use it to generate some sentence on a topic and then copy and paste, 
this is not learning. First you produce some model sentences then if  you need to 
customize you go for customization with AI.” 

Gradual Integration of  AI with Clear Policies and Institutional Support 

According to the participants, a gradual and guided integration of  AI into writing 
instruction is essential, accompanied by clear guidelines on the acceptable extent of  AI 
assistance to ensure academic integrity. P8, for instance, mentioned that they are currently 
“focusing more on classwork than homework” to control the unethical use of  AI in their 
respective coursework. They think teachers must be provided with specific instructions 
on how to incorporate AI tools effectively, balancing their use to support student 
learning without undermining academic standards. In addition, the establishment of  
institutional or even nationwide policies on AI in education is crucial for providing a 
framework that guides students' interactions with these technologies. Such policies would 
help maintain consistency across educational settings and promote ethical usage. Without 
these policies, teachers face challenges in managing AI use, often struggling to align it 
with academic integrity standards. Clear institutional support and policies would 
empower educators to utilize AI as an effective learning tool while ensuring that students 
are engaging with the technology responsibly, allowing them to maximize its educational 
benefits. 

Overall, the findings of  this study reveal that AI has promising potential in reducing 
writing anxiety if  it is integrated thoughtfully and systematically.  

Discussion 

Findings addressing the first research question reveal a tension between the empowering 
and detrimental effects of  AI in academic writing. On the one hand, AI tools can 
potentially play a transformative role in boosting students’ belief  in self-efficacy, by 
reducing their writing anxiety and helping them feel more capable and in control. On the 
contrary, such confidence, if  gained without genuine engagement is futile. The term 
“confident cheating” powerfully captures the risk of  AI distorting the idea of  building 
self-efficacy by reducing anxiety rather than supporting it, which calls for a critical 
reflection on how these tools are integrated into education. These contrasting views 
underscore the need to balance the benefits of  AI-supported self-efficacy with 
approaches that ensure meaningful learning and skill development beyond mindless 
reliance on technological tools. For even if  the ability to revise work privately and at a 
self-regulated pace might appear to empower students, it is important to note that the 
results of  confidence without competence can be hollow. Alongside this, findings also 
highlight the limitations of  AI in replicating the adaptive and supportive nature of  
teacher-student interactions. While AI can be a great aid to the writing instruction, the 
absence of  human empathy and individualized attention apparently make it an inadequate 
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substitute for effective pedagogical feedback. Ultimately, the findings point to a crucial 
gap in current educational practices: students are being exposed to advanced tools 
without being taught the necessary ethical and practical frameworks to use them 
constructively. Therefore, the view of  AI as a dependable writing companion may appear 
to play a significant role in reducing students' writing-related stress, this also raises 
concerns about students' increasing reliance on AI for writing, which could hinder their 
development as critical thinkers and competent writers. Hereby, findings highlight the 
need for guided instruction on AI use in academic writing with which students can 
embrace AI to improve their writing proficiency while maintaining true creativity. 

However, findings related to the second research question emphasize teachers’ collective 
view on the importance of  fostering AI literacy among students to prevent unmindful 
use, promoting a novel perspective of  AI as a supportive tool, alongside the need for 
institutional policies and support. This indicates that teachers, despite recognizing the 
potential of  AI, remain hesitant about implementing it effectively due to the absence of  
concrete guidelines, making it difficult for them to translate AI’s promise into practical 
classroom benefits. As a result, their current approaches remain largely conceptual or 
hypothetical, reflecting ideas and strategies that have yet to be tested in practice. This 
suggests that while teachers recognize the promise of  AI, there is a need for structured 
professional development and pilot implementations to determine what works in real 
classroom contexts and to move beyond hypothetical speculation. 

In short, it is apparent from the discussion that the use of  AI in academic writing holds 
great potential to reduce students’ writing anxiety and to boost students’ self-efficacy by 
reducing aversive emotion and giving a sense of  performance accomplishment, its 
effectiveness seems to largely depend on students’ understanding and responsible use of  
AI as a collaborative aid rather than a mere content generator. Therefore, guided 
instruction, ethical awareness, and supportive institutional policies are essential to help 
students embrace AI as a constructive tool that enhances writing proficiency without 
compromising creativity or independent learning. 

Implications 

The findings from this study carry important implications for educators, institutions, and 
policymakers seeking to integrate AI meaningfully and ethically into writing instruction. 
One of  the most significant implications is the urgent need to develop and implement 
structured AI literacy programs across educational settings. As participants consistently 
noted, many students misuse AI tools due to a lack of  understanding of  their proper and 
ethical use. Embedding AI literacy into the curriculum would equip students with the 
knowledge and critical awareness necessary to interact with AI tools responsibly, helping 
them distinguish between support and substitution. 

Additionally, the study reveals that while AI can potentially reduce writing anxiety and 
boost self-efficacy, it must be paired with guided instruction to prevent overreliance. 
Teachers should adopt pedagogical strategies that frame AI as a collaborative tool, 
supporting tasks like brainstorming and revision, while still emphasizing the importance 
of  original thinking and personal effort. This guidance must include teachers’ openness 
towards the integration of  AI in writing instruction while setting clear boundaries on the 
acceptable extent of  AI assistance to uphold academic integrity. 
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Furthermore, the research highlights the necessity for institutional and national policies 
that offer consistent, clear frameworks for AI use in education. Without such policies, 
individual educators are left to navigate the complexities of  AI integration alone, risking 
inconsistency and ethical gray areas. Institutional support, including professional 
development for teachers, is essential to help educators confidently and effectively 
manage AI in their classrooms. 

In essence, this study underscores a broader pedagogical shift. It advocates that AI must 
not substitute the learning process but enhance it. Future research and practice should 
focus on developing ethical, inclusive, and pedagogically sound models of  AI integration 
that foster not only writing proficiency but also critical thinking, creativity, and learner 
autonomy. 

Recommendations 

To cultivate a positive culture around AI use that alleviates writing anxiety and to foster 
self-efficacy among learners, both educators and institutions should take proactive steps. 
First of  all, learners must be made aware of  the benefits and limitations of  AI, equipping 
them with the knowledge to navigate and use AI as a supportive tool, rather than relying 
on it as a replacement for their critical thinking. This may help learners foster responsible 
AI usage inside and outside of  the classroom, ensuring that AI tools complement their 
writing process rather than replace their journey towards learning how to write efficiently. 
Additionally, AI literacy should be incorporated into educational curricula to promote 
responsible and ethical AI usage. By doing so, institutions can ensure that students are 
not only familiar with AI but also understand how to use it ethically, maintaining 
academic integrity. Last but most importantly, institutions need to establish clear policies 
that outline the ethical boundaries for AI use in academic settings. These policies should 
specify when and how AI can be appropriately utilized, helping to prevent misuse and 
safeguard the integrity of  students' work. Above all, the use of  AI should be guided in 
ways that prioritize skill development and self-efficacy over ease of  completion.  

Limitations 

This phenomenological study is based on participants' subjective experiences, which may 
limit the generalizability of  the findings. Since the data are self-reported, potential biases, 
such as memory recall or personal bias, could influence the results. Additionally, sample 
size and diversity may impact the transferability of  the findings, as the study does not 
fully capture the variations of  a broader population, especially in different demographic 
or socio-economic contexts. Future research could expand on this study by including a 
larger and more diverse sample, exploring how demographic and socio-economic factors 
influence the impacts of  AI use in academic writing to reduce anxiety across diverse 
educational settings. 

Conclusion 

To conclude, this study has explored the role of  AI in reducing writing anxiety among 
tertiary-level EFL students in Bangladesh and examined teachers' perspectives on 
integrating AI into academic writing instruction to enhance students’ self-efficacy. The 
findings of  the research suggest that AI has the potential to alleviate writing anxiety for 
EFL students, but its effectiveness regarding building self-efficacy largely depends on its 
responsible use, effective classroom instructions, and teachers’ guidance.  
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Therefore, in an era where it is nearly impossible to keep AI at a distance from education, 
it becomes crucial for the educators to encourage and help their students use it in an 
ethical, responsible, and effective way, fostering self-efficacy while keeping academic 
integrity intact. Institutions must prioritize AI literacy; ensuring students understand how 
to utilize these tools effectively to enhance their writing skills by overcoming writing 
anxiety and developing self-efficacy. Furthermore, developing clear guidelines and 
institutional policies is crucial to promote the use of  AI in writing instruction. By 
addressing these areas, AI can be established as a valuable resource to support EFL 
learners in their academic writing journey while upholding educational standards and 
nurturing meaningful learning outcomes. 

Lastly, given that some educators have observed positive outcomes when students 
perceive AI as a collaborative partner, further research is needed to explore instructional 
strategies that promote this perspective. Future studies could focus on whether and how 
structured AI integration, such as guided AI-assisted writing exercises, impacts students' 
self-efficacy by reducing writing anxiety, and writing development, particularly in 
Bangladeshi EFL contexts.  
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